History at Mithian

INTENT, IMPLEMENTATION, IMPACT
End of Key Stage Expectations
Skills progression in History
SEND adaptations
Disciplinary and substantive concepts
Timelines
Curriculum Progression aligned with 2013 National Curriculum

Part of the
Truro and Penwith
Academy Trust




History Curriculum Statement

Intent

At Mithian School, our History curriculum is designed to equip children with the knowledge and skills of history, which are an integral part in
the development of the whole child. Children are given the opportunity to gain a coherent understanding of Britain’s past and that of the wider
world, as well as their unique position as citizens of their local community, of Cornwall and within a global context. Through the teaching of
history, children have the knowledge and skills needed to ask pertinent questions about the past, by thinking critically, weighing evidence and
sifting arguments. This will allow them to develop their own personal perspective and judgement on issues. Children will develop their historical
knowledge and skills across a range of timescales and a range of geographical areas to allow these judgements to become strongly evidence-
based. Our history curriculum allows children to gain skills of historical enquiry and inspires their curiosity to learn more about the past.
Children will gain a rich understanding of the breadth of historical study and their place within this from a social, economic, cultural and
political perspective. Over time and throughout their study of history, children will begin to find connections within the elements of societies in
order to fully understand the interrelation of events and the importance of legacy. Children will gain a sense of identity alongside a greater
understanding of the challenges of their own time, becoming historians in their own right.



Implementation

Children will be taught the knowledge and skills required through a progressive curriculum. Each year they will build upon these with a gradual
movement from local, recent history to that of the wider world and a further breadth of chronology.

In each history unit, children will be taught key historical terms and develop an understanding of chronology.

History lessons will be taught discreetly and will be based upon a carefully structured enquiry question that will run throughout the topic.
Through historical enquiry, understanding will be developed through four key disciplinary concepts:

e Continuity and change: continuity is when things remain relatively unchanged over a period of time. Change is the opposite.
e Cause and consequences: turning points in both living memory and beyond living memory, considering the causes and consequences.
e Similarities and differences: how an aspect of the past has some points that are similar and some that are different.

e Significance: a person, idea or event has a long-lasting impact upon the society and upon the world.

Children will further develop their knowledge through four key substantive concepts. These run throughout children’s historical learning,
developing children’s ability to make links between events and time periods. These substantive concepts are:

e Society and culture: looking at the world that we live in, thinking about the people that connect us through the influence of belief and
behaviour.

e Governance: the way in which societies are led and the rules by which people live their lives.

e Trade, migration and invasion: the movement of groups of people, considering why they moved, for example through trading, mass
movement or a desire to gain.

e Achievement and legacy: important events or new ideas of a society, considering why these were important at the time and the long
term effects upon societies.



Children's curiosity will be sparked through visits and visitors into school.

Knowledge and skills will be cemented through genuine links to other areas of the curriculum, for example reading and writing. Regular references
back to previous learning will be made to ensure that this learning sticks and this will encourage children to make links across their history
learning.

Learning experiences and activities will be carefully tailored and supported by teachers to ensure that all learners are able to achieve to the
appropriate level of challenge. Recording activities may be seen in a range of forms, recorded either in books or photographed/videoed and
uploaded to the child’s area of Seesaw. These could be (but not limited to):

e Written arguments

e Mind mapping

e Continuity and change grids

e Diary entries based upon the imagined experiences of the past
e Drawings (annotated)

e Note taking

e Discussions (both verbal and written)
e Debates

e Sequencing

e Timeline application and discussion
e Questioning



Impact

Children will be able to talk about their learning with confidence and precision. They will be able to show examples of the work that they have
done and give a coherent explanation about the impact of this learning. Children will become more confident in a wide range of historical time
periods, being able to place these on a timeline and coherently explain concurrence and relationships between these.

Children will have opportunities throughout the year to ‘show what you know’. This may take many forms, such as a class discussion, double
page spread, a quiz or a presentation.

Children will be assessed half-termly against National Curriculum expectations. This will be based upon their teacher’s in depth understanding
of their abilities in these key areas of historical knowledge and skills:

e Historical enquiry

e Chronological understanding
e Questioning

e Vocabulary

e Knowledge



National Curriculum Aims and Expectations

Purpose of study

A high-quality history education will help pupils gain a coherent knowledge and understanding of Britain's past and that of the wider world.
It should inspire pupils’ curiosity to know more about the past. Teaching should equip pupils to ask perceptive questions, think critically,
weigh evidence, sift arguments, and develop perspective and judgement. History helps pupils to understand the complexity of people’s lives, the
process of change, the diversity of societies and relationships between different groups, as well as their own identity and the challenges of
their time.

Aims
The national curriculum for history aims to ensure that all pupils:

& know and understand the history of these islands as a coherent, chronological narrative, from the earliest times to the present day: how
people’s lives have shaped this nation and how Britain has influenced and been influenced by the wider world

& know and understand significant aspects of the history of the wider world: the nature of ancient civilisations; the expansion and dissolution
of empires; characteristic features of past non-European societies; achievements and follies of mankind

% gain and deploy a historically grounded understanding of abstract terms such as ‘empire’, ‘civilisation’, ‘parliament’ and ‘peasantry’

& understand historical concepts such as continuity and change, cause and consequence, similarity, difference and significance, and use them
to make connections, draw contrasts, analyse trends, frame historically-valid questions and create their own structured accounts, including
written narratives and analyses

& understand the methods of historical enquiry, including how evidence is used rigorously to make historical claims, and discern how and
why contrasting arguments and interpretations of the past have been constructed History - key stages 1 and 2 2

% gain historical perspective by placing their growing knowledge into different contexts, understanding the connections between local,
regional, national and international history; between cultural, economic, military, political, religious and social history; and between short-
and long-term timescales.



Key Stage 1 Expectations

Pupils should develop an awareness of the past, using common words and phrases relating to the passing of time. They should know where the
people and events they study fit within a chronological framework and identify similarities and differences between ways of life in different
periods. They should use a wide vocabulary of everyday historical terms. They should ask and answer questions, choosing and using parts of
stories and other sources to show that they know and understand key features of events. They should understand some of the ways in which
we find out about the past and identify different ways in which it is represented. In planning to ensure the progression described above
through teaching about the people, events and changes outlined below, teachers are often introducing pupils to historical periods that they
will study more fully at key stages 2 and 3.

Key Stage 2 Expectations

Pupils should continue to develop a chronologically secure knowledge and understanding of British, local and world history, establishing clear
narratives within and across the periods they study. They should note connections, contrasts and trends over time and develop the appropriate
use of historical terms. They should regularly address and sometimes devise historically valid questions about change, cause, similarity and
difference, and significance. They should construct informed responses that involve thoughtful selection and organisation of relevant historical
information. They should understand how our knowledge of the past is constructed from a range of sources. In planning to ensure the
progression described above through teaching the British, local and world history outlined below, teachers should combine overview and depth
studies to help pupils understand both the long arc of development and the complexity of specific aspects of the content.



Progression in knowledge and skills

Year 1/2
Pupils should be taught about:

. changes within living memory. Where
appropriate, these should be used to reveal
aspects of change in national life

. events beyond living memory that are

significant nationally or globally

. the lives of significant individuals in the past
who have contributed to national and
international achievements. Some should be
used to compare aspects of life in different
periods

Year 3/4 Year 5/6

Pupils should be taught about:

. changes in Britain from the Stone Age to the Iron Age

. the achievements of the earliest civilizations — an overview of where and when the first civilizations
appeared and a depth study of one of the following: Ancient Sumer; The Indus Valley; Ancient
Egypt; The Shang Dynasty of Ancient China

. Ancient Greece — a study of Greek life and achievements and their influence on the western world
. the Roman Empire and its impact on Britain
. Britain's settlement by Anglo-Saxons and Scots

. the Viking and Anglo-Saxon struggle for the Kingdom of England to the time of Edward the
Confessor

. a study of an aspect or theme in British history that extends pupils’ chronological knowledge
beyond 1066

. a non-European society that provides contrast with British history - one study chosen from: early
Islamic civilization, including a study of Bagdad c.AD 900; Mayan civilization c. AD 900; Benin

(West Africa) c. AD 900-1300

. a local history study




Year 1/2

Year 3/4

Year 5/6

Chronology

Historical Enquiry

Develop, then demonstrate an awareness of the past,
using common words and phrases relating to the
passing of time

Show where places, people and events fit into a broad
chronological framework

Begin to use dates

Develop increasingly secure chronological knowledge and understanding of history, local, British and world

Put events, people, places and artefacts on a timeline

Use correct terminology to describe events in the past

Ask and begin to answer questions about events
e.g. When? What happened? What was it like...?
Why? Who was involved?

Understand some ways we find out about the past
e.g. using artefacts, pictures, stories and websites

Choose and use parts of stories and other sources to
show understanding of events

Communicate understanding of the past in a variety
of ways

the

considering aspects of change, cause, similarity and

Ask and answer questions about past,

difference and significance

Suggest where we might find answers to questions

considering a range of sources

Understand that knowledge about the past is
constructed from a variety of sources

Construct and organise responses by selecting

relevant historical data

Devise, ask and answer more complex questions

about the past, considering key concepts in history

Select sources independently and give reasons for

choices

Analyse a range of source material to promote

evidence about the past

Construct and organise response by selecting and
organising relevant historical data




SEND adaptations

General Overview (2020 and 2021 Data for National. 2020, 2021 and 2022 data for Mithian)

Mithian has, at September 2022, 13 of 93 pupils (14%) on the Record of Need and 3 with an EHC (3.2%). A more detailed breakdown and
comparison with national data are in the tables below:

2020 2021
EHC SEND General EHC SEND General
Mithian School 1.01% (1 out of 107) 7.5% (8 children out of 107) 1.9% (2 out of 105) 11.4% (12 out of 105)
National 3.3% 12.1% 3.7%

12.2%

Specific Areas of Need (2021 Data for National, Sep

Mithian

National

tember 2022 data for Mithian

‘ SLCN | ASD
153 | 23.1
226 | 12.5

Communication and Interaction: SLCN — Speech and Language or Communication Needs; ASD — Autistic Spectrum Disorder

Sensoi and Phisical: VI — Visual Impairment; HI — Hearing I; MSI — Multi-sensory I; PD — Physical Difficulty

Please see current Record of Need for an explanation of this categorizing.




Subject specific adaptation

1.1

SLCN

All subjects

Aim for all pupils with SEND to be included, learning towards the same
objectives as peers and at NARE or making accelerated progress

Use clear, unambiguous language and keep unnecessary information to a
minimum to reduce cognitive load. Give at least 7 seconds response time to
aural questions.

History

Invite children to comment on a key issue, reformulating it to check
understanding. For example, in a lesson on images of conflict or war,
discuss how you would explain the issue in a step-by-step manner to
another person using alternative forms of communication - e.g. by using
drawings, paintings, role-play, possibly accompanied by carefully chosen
audio effects and music.

1.2

ASD

All subjects

Aim for all pupils with SEND to be included, learning towards the same
objectives as peers and at NARE or making accelerated progress

All staff must understand that challenging behaviour is often
communicating a need or difficulty.

Find out which strategies work and use regularly, being aware that their
success may be variable and change over time.

Create a word bank organised to show that the same word can have
different meanings in different contexts and to highlight difficult or
abstract words.

History

Be aware that some children might feel comfortable with their knowledge
of their own world but disorientated by ideas associated with the past.
Build on the child’s understanding. Start with child’s own knowledge, views
and understanding and identify their preconceptions and misconceptions
(e.g. “What rights do you as year 6 have today?” as a starting point for the
status and rights of people in history.) Encourage story element to promote
empathy with people in the past and possibly to encourage the discussion
of interpretations or sources, as appropriate. If necessary, plan pre-teach




with careful questions based on their prior learning leading to key aspects
of lesson content. Recognise that the language of history may be
challenging and cause barriers for some children, e.g.: the specific use in
history of an everyday word like ‘party’ or ‘Church’, or the use of abstract
terms, e.g. ‘power’, ‘belief’.

1.3 Tourette’s Syndrome

All subjects

Aim for all pupils with SEND to be included, learning towards the same
objectives as peers and at NARE or making accelerated progress

Motor tics of my eyes, head or neck may interfere with reading and affect
handwriting or the ability to write for prolonged periods of time.

Motor and vocal tics may make the child reluctant to read aloud, ask /
answer questions or ask for help.

Thought tics inhibit auditory processing. Do not assume the child is
intentionally not listening.

History

Handwriting (and the ability to write for prolonged periods of time) might be
affected by certain tics. Allow talk-to-text, scribing, or alternative ways of
recording ideas, as appropriate. Thought tics can inhibit auditory processing.
Do not assume the child is intentionally not listening.

2.1 MLD; SLD; PMLD

All subjects - Providing in line with IEP / EHCP, provide differentiated work
on the same objective as peers; Make learning multi-sensory when
appropriate. Use equipment, apparatus, visual aids, etc.; remind child of
5Bs, as appropriate, to foster independence.

History

Consider converting written sources to an auditory form for children who
find text-based work difficult. Emotive auditory recordings are available to
engage and motivate all children. Use pictures and symbols to illustrate
abstract, new or historical concepts to enhance curriculum access. Provide
symbols, for example for artefacts. Scaffold speaking or writing, e.g. using
sentence starters, writing or speaking frames that focus children’ attention
on key pieces of information. Writing or speaking frames can be used to
provide prompts and support, e.g. when working with sources children

n, o«

could use, for example, “This tells me...”; “In this picture I can see... “; “This




suggests...”; “I think it was made/drawn/ written in... because...”; “Both
sources say...”;” The sources are different in these ways...” For younger
children, relate any history to their own reference points, eg family
members, and local area. Support them to compare and contrast different
aspects of their own lives.

Use of ICT in history:

ICT can provide children and teachers with access to a wide range of
historical source material which they can be supported to analyse in detail
using readily available IT tools. ICT can help children develop historical
enquiry skills, and help them to realise the importance of these skills in the
study of history.

ICT can promote collaboration between children, which in turn can help to
develop historical thinking, and enable teachers to present historical
materials in ways most suited to individual and personal needs.

Use devices to teach older children to structure written work, cut and paste
material into cause and effect tables, use bold, underlining or highlighting
to identify fact and opinion, or make revisions easily.

2.2 Dyslexia

All subjects - Aim for all pupils with SEND to be included, learning towards
the same objectives as peers and at NARE or making accelerated progress.
Closed questions where possible and appropriate, as the child may
experience difficulty in explaining answers.

History

Consider presenting information in tables or diagrams, rather than
unbroken text. Summarise ideas in pictures, and perhaps modify visual
sources to show changes. Compare visual sources from different times.
Visual timelines are very useful. Use graphs to show patterns. Use of visual
and auditory resources, eg artefacts, real and via ICT, emotive auditory
resources to engage and motivate all children. Lots of speaking and
discussion is proven to help understanding and retention. “Acting out” or
illustrating in other kinaesthetic ways, eg a class where teacher had pupils
illustrate the reason for the large number of casualties at the Somme by
tapping out the five rounds per second of a machine gun compared to the
much slower firing rate of a bolt-action rifle.




2.3 Dyspraxia

All Subjects

Aim for all pupils with SEND to be included, learning towards the same
objectives as peers and at NARE or making accelerated progress

Provide activities that require kinaesthetic learning, and for children who
find it difficult to sit still for long period things like role-play, card sorting,
modelling structures (e.g. running to jump on the correct digraph,
arranging large cards into time-Lline etc)

In some cases, use closed questions where possible, as the child may
experience difficulty in explaining answers.

2.4 Dyscalculia

All Subjects

Aim for all pupils with SEND to be included, learning towards the same
objectives as peers and at NARE or making accelerated progress

History

Some learners may find the organisation of ideas into a logical way
difficult and therefore will need additional support. Adapt tables, data etc,
with support to check understanding.

3.1 Trauma

All subjects - Aim for all pupils with SEND to be included, learning towards
the same objectives as peers and at NARE or making accelerated progress.
Understand all behaviour as a form of communication

History

Pre-teach key concepts. Support the child’'s understanding that other people
have different views; ensure clear expectations around behaviour when
there are disagreements. Use silent debates where children put their views
on Post-it notes to share their ideas to avoid conflict. Offer support to focus
on social skills to enable discussions. Consider assigning children particular
roles within discussions, so they have a clear purpose in the group and
remain focussed. Adult to support small groups, if possible, to facilitate
conversations. Consider using motivational initial stimuli to engage
children in a history activity, e.g. mysteries, storytelling, visual puzzles.

3.2 ADHD

All Subjects
Aim for all pupils with SEND to be included, learning towards the same
objectives as peers and at NARE or making accelerated progress




Ensure a range of practical tasks to allow the learners to be active when in
lesson.

Allow some activities where learners with ADHD are allowed to work alone.
People with ADHD often feel group working is a challenge.

4.1 Hearing Impairment and/or multi-sensory impairment

All Subjects

Aim for all pupils with SEND to be included, learning towards the same
objectives as peers and at NARE or making accelerated progress.

History

Acting, drama and themed play are good ways of demonstrating
vocabulary and content. Ensure understanding of current key vocabulary
via pre-teach and visuals. Provide extra visual element and tangible
resources during lessons, when possible.

4.2 Visual Impairment and / or Multi-Sensory Impairment

History

As left, plus artefacts, emotive auditory resources to engage and motivate
all children. Lots of speaking and discussion is proven to help
understanding and retention. “Acting out” or illustrating in other
kinaesthetic ways, eg the teacher who had pupils illustrate the reason for
the large number of casualties at the Somme by tapping out the frequency
of machine gunfire compared with old rifles.




Disciplinary concepts

Concept

EYFS

Key Stage 1

Key Stage 2

Children explore the idea
of “now” and “in the
past”.  They  explore
changes  that have
occurred in their own
living memory, including
changes within their
family and changes in
their  own  physical
appearance and abilities.
They learn that some of

these changes are
universal. In  simple
terms, they compare

specific time periods in
the past with their own
experiences of the present
day.

“Talk about the lives of the people around
them and their roles in society.” “Know some
similarities and differences between things
in the past and

now, drawing on their experiences and what
has been read in class.” (ELG,
Understanding the World, Past and Present.)

Children explore the ideas of living
memory and beyond living memory
through their chronological
development. They consider how
people within and beyond living
memory have had  different
experiences but learn about the
threads that bring these together.
They also consider how events can
impact people from different parts of
society.

Children explore a range of periods
of history and develop their
chronological knowledge in order to
place these in history. They consider
how subsequent periods of history
may be linked alongside considering
how these differ. They also learn
about civilisations that were
developing concurrently and how
these may have had both
similarities and differences.




Continuity and change
Continuity is when things
remain relatively
unchanged over a period
of time. This may be
within and across
civilisations and time
periods. Change is the
opposite.

Children encounter a
range of characters and
events as part of topic
content, and in books
read to them throughout
the year. They are
encouraged to reflect on
any impact these might
have had on their own
lives or on relatable
elements in the past.

"Understand the past through settings,
characters and events encountered in books
read in class and storytelling.” (ELG,
Understanding the World, Past and Present.)

Children may explore this through
comparisons of different historical
figures that have been considered to
have had a significant impact in
their time. They may also consider
the significance of events in both
living memory and beyond and
develop their historical skills
through discussing which may have
been more significant with a clear
justification.

Children  will  develop  their
understanding of significant further
through delving deeper into past
civilisations and considering the
true impact that people, events and
ideas have had. They may develop
their own criteria of significance
through furthering their knowledge
of the past, applying this to the
context of the study and making
coherent, justifiable links between
different aspects of history.

Children explore what
has changed and what
has stayed the same in
their own experience.
They discover some of the
ways their parents’ and
grandparents’ childhoods

were similar to and
different from their own.
They develop an

understanding that some
features of their local
area have changed over
time, and some have

Children explore what has changed
and what has stayed the same in
their own experiences — within their
own living memory. As they develop
their  chronological knowledge,
children will begin to investigate
continuities and changes beyond
this, for example looking back to the
lifetime of their grandparents. They
will use ideas that are familiar to
them to develop these skills.

Children develop their chronological
understanding further through their
knowledge of civilisations. They
learn to identify trends and key
turning points in history,
considering the impact - both
positive and negative — that both
continuity and change may have
had upon the civilisations of the
time.




remained
unchanged.

“Talk about the lives of the people around
them and their roles in society.” “Know some
similarities and differences between things
in the past and now, drawing on their
experiences and what has been read in
class.” (ELG, Understanding the World, Past
and Present.)

relatively

As the children encounter
a range of characters
and events (as part of
topic content, and in
books read to them
throughout the year),
they are encouraged to
think about the causes
and consequences of
these. Again, they are
encouraged to reflect on
any impact these might
have had on their own
lives or on relatable

elements in the past.

"Understand the past through settings,
characters and events encountered in books
read in class and storytelling.” (ELG,
Understanding the World, Past and
Present.)

Children explore what may have
caused a significant event to take
place, considering how a number of
factors can lead into this
concurrently. Children then learn
about the consequences of this, both
positive and negative. This may also
be considered in the context of a
significant individual.

Children learn in more depth how a
number of factors can lead to an
event taking place. They consider
how these causes can be short or can
occur over a long period of time
before culminating in a key turning
point in history. Children develop
their historical skills in justifying
their ideas of the most significant
cause of an event. They the consider
the consequences, both positive and
negative, and the impact that these
had on the civilisation studied
alongside how this may have
impacted upon others in the country
or the wider world.




Substantive concepts

EYFS

| Year 1/2

| Year 3/4

| Year 5/6

Concept

Society and culture

Society looks at the world that we live in. We think about the people that connect us and the way in which we
live, from our houses to technology and transport. In culture, we look at the way in which different people are
connected through the influences of beliefs and behaviours.

Children look at the world
around them, considering
their place in this. They
learn about the culture
that they live in and begin
to investigate the cultures
of other groups of people.

Children learn about the
changes in the seaside
and about toys over time.
They learn about society

and  culture through
familiar  mediums to
ensure a greater

connection with the past.
They also widen this to
consider the culture of the
USA and how this affected
the lives of different
people.

Children begin to learn
about Ancient
civilisations  with an
overview of four alongside
an in-depth study of
Ancient  Egypt. They
consider the key aspects
of these societies and the
similarities and
differences of these. They
extend this knowledge to
Britain through studying
the society and culture of
the Stone Age through to
the Iron Age, and look
closer to home through a
local history study of an
important aspect of the
local area - farming.

Children further develop their
understanding of society and
culture through greater
knowledge of the wider world.
They closely consider the
changing nature of their society
and culture through close
studies of important aspects of
Cornish life - leisure and
mining. They learn to relate this
to their wider knowledge. This
is broadened through their
learning about society across
Britain in history, considering
the differences between societies
fairly close in history, such as
the Anglo-Saxons and Scots.
Children also learn about the
society and culture of the
‘Golden Age of Islam’ and are
challenged to discuss their own
preconceptions and use their
broadening  knowledge to
develop new perspectives on
societies and cultures both in
the past and in our modern
world.




Governance

Governance focuses upon the way in which societies are led and the rules by which different people live their
lives. It considers the range of governance across history and the diversity in the way in which societies

function.

Children are read stories
about kings and queens.
They consider the
structure of families and,
to some extent, the
country that we live in.

Children learn less
explicitly about
governance, still learning
stories about kings and
queens alongside more
incidental history
knowledge. They consider
the reign of Charles IT and
his involvement in the
Great Fire of London.
Through discussion of the
news, they learn about
the governance of our
country and the rights
that we have.

Children  consider the
governance of the Ancient
civilisations and are
encouraged to relate this
to the rules and structure
of other societies. They
consider the advantages

and disadvantages of
differing governance
systems. Children also

learn about governance in
studying life close to
home, learning about the
rule of King Henry VII and
how not all people have
been happy about the
way in  which their
society is  governed.
Children develop their
discussion  skills in
considering the positives
and negatives of
uprisings.

Children build upon their
knowledge of governance
in the earliest civilisations
through studying the
governance of Ancient
Greece. They consider the
ideas of tyranny,
oligarchy, monarchy and
democracy,  developing
their viewpoints on each
and  justifying these.
Children also consider the
differing  systems  of
governance in the ‘Golden
Age of Islam’ and the
‘Dark Ages of Europe’,
gaining perspective on
two concurrent, but very
different,  periods  of
history.




©

Trade, migration
and invasion

Trade, migration and invasion primarily focus upon the movement of groups of people. It considers the main
reasons why people may have moved, whether this is through trading goods or through the mass movement of
groups of people to different living conditions through a range of reasons. It also considers the role of invasion
in this movement, due to the nature of settling somewhere new for groups of people. Often, this began with an
invasion of another community or country.

Children begin to
investigate journeys that
they might take, such as
walking to local places,
their journey to school
and those that they might
take with their family.

Children lightly consider
this through looking at
explorers, beginning to
understand how and why
people may move around.
Through learning about
railways, they gain an
introduction to  how
movement for trade and
migration can change
over time.

Children specifically focus
on trade and migration
through looking at the
rise and fall of the Roman
Empire. They consider its
impact on Britain in
particular. Children also
learn about why the
movement of people may
not have been a key
aspect of a period such as
within the Stone Age to
Iron Age.

Trade, migration and
invasion come into much
of this programme of
study. Children gain a
deeper understanding of
why groups of people may
have moved and learn
about the consequences of
this movement. They
learn about more peaceful
settlements through their
learning on the Anglo-
Saxons, comparing this to
the huge contrast brought
by the Viking invasion
and subsequent
settlement over many
kingdoms. They consider
how migration of a people
may be over a longer
period of time.




Achievement and
legacy

Achievement looks at the important events or new ideas of a society. It considers why these were important for
the people at the time. Through legacy, these achievements are explored more in depth to consider how they
have affected this society and others in the years to come. Here, links can also be made to the legacy given to

our lives today.

Children consider their
own achievements and
begin to celebrate those of
their peers. They look at
achievements of
important people in their
lives and of famous
people.

The ideas of achievement
and legacy and important
for children. They build
upon their understanding
of achievement through
considering those in the
past that have achieved
great things, such as
explorers. They consider
that they can be both
positive and negative
views of achievement.
They also consider this
through learning about
the consequences of the
Great Fire of London, the
achievements of Rosa
Parks and the legacy left
by the development of the
railways in our local area
and the wider country.

Children continue to learn
about achievements of
their time and through
regular discussion of local
and world events, they
develop their
understanding of
achievement in a range of
ways. They further learn
about the achievements of
early civilisations and
consider the legacy that
these had, considering the
impact that this may
have on their own daily
lives. They also consider
this in the context of the
Roman Empire and its
legacy on Britain as we
know it today, and in a
more local context in
learning about significant
local individuals and the
achievements that they
had.

Children learn to relate
the achievements of the
past closely to other
civilisations and to their
own lives today. They
begin to make further
connections between
civilisations and how one
may have had an impact
upon another. Through
studying the Ancient
Greeks, children identify
the key points in their
legacy that, through the
centuries, have affected
their lives today. They
also look at the key
achievements of our local
Cornish society, focusing
on Cornish mining and
the Industrial Revolution
in Cornwall. Children use
their local area to identify
key turning points in the
history of their own
community.




Curriculum progression aligned with the National Curriculum

EYFS

Understanding the world

EYFS Statutory Educational Programme:
Understanding the world involves guiding children
to make sense of their physical world and their
community. The frequency and range of children's
personal experiences increases their knowledge
and sense of the world around them - from visiting
parks, libraries and museums to meeting important
members of society such as police officers, nurses
and firefighters. In addition, listening to a broad
selection of stories, non-fiction, rhymes and poems
will foster their understanding of our culturally,
socially, technologically and ecologically diverse
world. As well as building important knowledge,
this extends their familiarity with words that support
understanding across domains. Enriching and
widening children's vocabulary will support later
reading comprehension.




Year 1/2

Enquiry question

National curriculum reference

Substantive concepts

Disciplinary concepts

Who was the greatest explorer?

Lives of significant individuals

Achievement and legacy

Significance

How did the Great Fire of London begin and what

Events beyond living memory -

Cause and consequence

Year A were the consequences? nationally or globally Governance
Changes within living memory Continuity and change
How has the seaside changed over time? Society and culture
Local history study
: Similarity and difference
How are the toys. our grandparents played with Changes within living memory Society and culture
different to ours?
; Significance
Who were the kings and queens of the past and Lives of significant individuals Governance
Year B why were they important?

How did the railways change Cornwall and the
world?

Events beyond living memory -
nationally or globally

Local history study

Achievement and Legacy

Continuity and change




Year 3/4

Enquiry question

National curriculum reference

Substantive concepts

Disciplinary concepts

Year A

How did life change from the Stone Age to the Iron
Age? (Palaeolithic to Neolithic)

Changes in Britain from the Stone
Age to the Iron Age

Society and culture

Trade, migration and
invasion

Continuity and change

How did life change from the Stone Age to the Iron
Age? (Neolithic to Iron)

Changes in Britain from the Stone
Age to the Iron Age

Society and culture

Trade, migration and
invasion

Similarity and Difference

Why did the Cornish people rise against an English
king?

Local history study

Achievement and Legacy

Governance

Cause and consequence

Year B

Why were the Ancient Egyptians significant?

An overview of the earliest
civilisations, with an in depth study
of one early civilisation

Achievement and Legacy
Society and culture

Governance

Significance

How did the Roman Empire impact Britain?

The Roman Empire and its impact on
Britain

Trade and migration

Achievement and legacy

Continuity and change

How did the Battle of Hastings change England?

A significant turning point in British
history

Trade, migration and invasion

Governance

Cause and consequence




Year 5/6

Enquiry question

National curriculum reference

Substantive concepts

Disciplinary concepts

Year A

What did the golden age of Islam and the dark
ages of Europe have in common?

A non-European society that
provides contrast with British
history

Society and culture

Governance

Similarity and Difference

How did the Anglo-Saxons and Scots change the
culture of Britain?

Britain's settlement by the Anglo-
Saxons and Scots

Trade, migration and invasion

Society and culture

Continuity and change

How did the Industrial Revolution impact Cornish
mining?

Local history study

A study of a theme to extend
knowledge beyond 1066

Achievement and legacy

Society and culture

Cause and consequence

Year B

What is the most important legacy left by the
Ancient Greeks?

Ancient Greece

Achievement and legacy

Governance

Significance

Were the Vikings really vicious raiders?

The Viking and Anglo-Saxon struggle
for England (to Edward the
Confessor)

Society and culture

Trade, migration and invasion

Continuity and change

How has the use of the Cornish language changed
over time?

Local history study

A study of a theme to extend
knowledge beyond 1066

Society and culture

Similarity and difference




Timelines
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Lesson Format

Each lesson will follow the same format across the school, in order to reduce the cognitive load for children. In
order to do this coherently, we will follow our whole school PEAS format.

P Prior knowledge

This will focus on timelines this academic year to ensure that
children have a secure knowledge of timelines and can confidently
discuss time periods. Children will use our school timeline and this
will build in complexity as they move through the school. In EYFS,
children will consider their living memory. In KS1, children will
further consider their living memory, placing events on a timeline
focused upon this time period. They will begin to extend this
further with another timeline, looking beyond living memory
within the units that they study. In KS2, children will be
encouraged to recall the events of the timelines that they have
studied in previous years, placing these into context and
considering what came before, after and what was happening
concurrently. Children will also develop their skills in linking these
timelines to the disciplinary and substantive concepts that have
been studied, for example comparing and contrasting governance
across time periods, or looking at the similarities and differences of
homes within civilisations studied and beyond.




Im

Enquiry question

Children will be introduced to the enquiry question for the unit,
gaining any knowledge that has been developed within previous
lessons of the unit or any that children may already have.
Children will then look in more detail at the enquiry question for
the lesson. The teacher will impart the knowledge that is needed in
order to answer the question. This may be done in a variety of
ways and freedom is given to the teacher in this to choose what is
best for the class.

>

Assessment

In this, children will show their learning. This may be in the form
of a variety of activities, but each piece will be directly based upon
the history knowledge that they have gained. Teachers may choose
to allow children the freedom to ‘show what you know’ in an
independent way. Extension tasks may allow cross-curricular links,
such as with English or Geography. At the end of each unit,
summative assessment will take place using a grid, flow chart or
diagram that best fits the disciplinary concept that has been the
focus of the unit of work.

(7]

Sequencing

Children will be encouraged to discuss their learning in context,
referring back to the over-arching enquiry question of the unit
alongside linking their new knowledge to timelines where
appropriate. Children will also consider where their learning will
be taking them next.




Assessment grids

Similarities and differences:

Cause and consequence:

\
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Continuity and Change:

Significance:

\
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Progression in units of learning

EYFS

For further detail, please see EYFS documents on our school website.

Understanding the World:

" Talk about the members of aur family and how each family is
different and special

- What things are the same about us, and what things are
different?

- What is inside our bodies? (basic main organs and bones)

- What do we need to do to stay healthy?

- Days of the Week

- Discuss what happens when we grow up—what's changed sin_

we were babies? What can we do now, that we didn't use to be
able to do? Changes over time.

- Learn about our 5 Senses. Explore signs of Autumn, plus fruit,
vagetables, and our outside area using these.

» Take part in a Harvest Festival- whene does our food come
from? The church as a special place for Christians.

- Make simple comparisons and contrasts between own school
w and that of ehild in rural east Africa

mders'tandlng the World

‘Making porridge. Changes to materials, exploring with senses.
Saltf sugar/ honey

-Exploring differences between old and new teddies. Compare
and contrast. Teddy detectives - how do we know if a teddy is
old or new?

- Finding out about different bears from around the world;

thinking about habitat and environmental issues linked to these.

-Talking and walking teddies - thinking about battery
power, and exploring simple circuits.

What are teddies and other cuddly toys made of?
Different materials for toys, and why.

=
~

ﬂdersta nding the World

= Discuss the seasons and the natural changes that ooour

* Learn about different celebrations—Harvest, Diwali , Christmas,
Remembrance, Bonfire Night, Halloween

» Autumn walk to collect natural objects— look at a map of area

to be explored (lericho Valley Woods). Compare with map of Lendon.
How is life different for children there? Where do they walk and play?
Addresses on Christmias cards home. Local area map and that we are

all part of Cornwall = and its place in the world.

~

mdersl-anding the World

- Find out how paleontologists have learnt about these
amazing creatures from dinosaur bone finds.

- Learn about Mary Anning and other paleontologists.

- What can we tell about how particular dinosaurs moved
what they ate etc just from their physical features?

- Are dragons real?! Why did people once think so?

- Find out about local dragon legends, eg St Petroc's story.
Link simple map of local area to retelling this story.

- Find out about castles and knights.

/

- Make own "potions” {linked to story), and observing
wanges to materials.

|| VAN

.




Term: topic

Key texts

Possible linked activities

Links to disciplinary
concepts
Links to substantive
concepts

Links: units of work

Autumn 1: Special
Me

Starting School
Oliver’s Vegetables
Big Feelings Book
Tatu's First Day
So Much

Full, full of Love
My Body

What's Inside me?
A Week of Feelings

Discussing own families, drawing
pictures of these and giving reasons
why families are special.

Thinking about things in the past
that are thankful for.

Living memory
Significance: times
that are significant to
me widens out to see
times that are
significant to others in
later learning.
Achievement and
legacy

Society and culture

Year 1/2 Year B:
How are the toys
our grandparents
played with
different to ours?

Autumn 2: Special
Times

Room on the Broom
Sparks in the Sky
Dipal’s Diwali

The First Christmas

Talking about how children in other
countries celebrating their birthdays,
talking about and drawing birthday
traditions children like best.
Discussing own special times and
acting these out.

Finding out about Guy Fawkes and
acting out him trying to blow up the
Houses of Parliament.

Finding out about Remembrance
Sunday, using body language and
facial expressions to show feelings of
people throughout the wars; making
wreaths.

Finding out about life 100 years ago,
discussing what was different.

Living memory
Significance: times
that are significant to
me widens out to see
times that are
significant to others in
later learning.
Achievement and
legacy

Society and culture

Year 1/2 Year A:
How the seaside
was different 100
years ago.




Spring 1: Teddies
and Bears

Can't you Sleep,
Little Bear?
Eddie’s Teddy
Goldilocks
Dogger
Naughty Bus
Paddington

Sorting of teddies to show the
differences between old and new
teddies.

Finding out about Teddy Roosevelt
and the very first teddy bear.

Continuity and change
Significance
Society and culture

Year 1/2 Year B:
How are the toys
our grandparents
played with
different to ours?
Year 1/2 Year B:
Why was Richard
Trevithick
important? (NB)

Spring 2: Growing | Jack and the Finding ‘signs of time’ in the wildlife | Cause and Year 3/4 Year A:
in the Sun Beanstalk area and outside the classroom, consequence Why did the
Handa's Surprise thinking about the passing of time. Continuity and change | Cornish people rise
Gotta Go Understanding life cycles. Similarity and against an English
The Very Hungry Learning about how Canadian difference king? - differences
Caterpillar scientists, Fred and Nora Urquhart, Achievement and between rich and
My Bean Diary were helped by schoolchildren to Legacy poor. (JatB)
Sun solve the mystery of where butterflies World history:
Titch migrated to. consideration of life
and events in other
countries. (H's S)
Summer 1: Ellie's Dragon Learning about dinosaurs with a Continuity and change | Year 1/2 Year B:
Dinosaurs and King Jack and the | ‘dinosaur of the day’ drawing and Similarity and Who were the kings
Dragons Dragon learning facts about these. difference and queens of the
Princess Considering how we know about Significance past and why were
Smartypants dinosaurs, e.g. through fossils. Governance they important?

Castles and Knights
Harry and the
Bucketful of
Dinosaurs

Retelling the story of Mary Anning.
Reading stories about castles and
dragons, considering whether there
really were dragons. Re-enacting the
story of George and the Dragon.

Year 3/4 Year B:
How did life change
in England and
Cornwall after the
Battle of Hastings?




There is no such
thing as a Dragon
The Knight who
was Afraid of the
Dark

Retelling of Bolster (local tale).
Castle role play.

Learning how to be a knight - re-
enacting, coats of arms, create own
shields, learning about their
weapons.

Using ‘The Knight who was Afraid of
the Dark’ to discuss similarities and
differences to life in the past.

Year 3/4 Year A:
How did life change
from the Stone Age
to the Iron Age?

All local history
units.

Summer 2: Down
to the Sea

Sally and the
Limpet

The Snail and the
Whale

Sharing a Shell
Duffy's Lucky
Escape

Little People, Big
Dreams - Greta
Thunberg

Where am I?

Discussing Bible stories and links to
the past.

Linking ideas of different people’s
achievements.

Continuity and change
Similarity and
difference

Significance

Society and culture
Achievement and
legacy

Year 1/2 Year A:
How have seaside
holidays changed
over time?

Year 1/2 Year A:
How was the
greatest explorer?




Year 1/2: Explorers

National Curriculum objectives

Substantive knowledge

V. 0/CAB|UIL|AIR [y

e Develop an awareness of the past, using common words
and phrases relating to the passing of time.

o Know where the people and events they study fit within
a chronological framework and identify similarities and
differences between ways of life in different periods.

e Understand some of the ways in which we find out
about the past and identify different ways in which it is

represented.

o The lives of significant individuals in the past who have
contributed to national and international achievements.

Prior learning

In EYFS, children will have learnt:

o To comment on images of familiar situations in the past.

o Compare and contrast characters from stories and figures

from the past.

e What an explorer looks like depends on where they are
travelling to and when in history they were alive.

e Explorers travel away from home; explorers find out
more about new places they visit; explorers see
different landscapes; explorers taste different foods;
explorers sometimes wear special clothes; explorers
meet different people.

e Living memory is someone that is remembered by
those alive today and beyond living memory is further
in the past than that.

eIbn Battuta’'s journey originally began as he
undertook the Haj to Mecca. The Haj was important to
Ibn Battuta; he went on a long and dangerous journey
which took him from Morocco to Mecca in 16 months.

Journey, explore, transport, travel, equipment, discovery, different,
remember, Mecca, Haj, Morocco, landscape, living memory, beyond
living memory, past.

Key figures

AAAIAAR

Linked
texts

Christopher Columbus,
Francis Drake, Ibn
Battuta, Neil Armstrong,
Sunita Williams

The Great Explorer, Poles
Apart, Charles Darwin’s
Adventures.

Future learning

In Lower Key Stage 2, children will learn:

Achievement and legacy:

. What the early civilisation were and how they were

important.

. Why the Ancient Egyptians were significant.
. Why the Cornish people rose against an English king.

Lesson sequence

Substantive concepts

Disciplinary concept

Chronology ﬂ

Sources and =S
interpretation =

Achievement and legacy
|

Significance

How can I use chronology to
show where explorers are in
living memory and beyond? (2)

What can I learn about a key
explorer from sources? (3)

What can I learn about other
explorers from different time
periods? (4)

How can I find answers to
questions about explorers? (5/6)

Which ways have explorers been
remembered? (5/6)

What is an explorer and what did they do? (1)
What was the achievement of Ibn Battuta? (5/6)

Which explorer was the most significant and why? (7)

Who was the greatest explorer? (8)




Year 1/2: The Great Fire of London

National Curriculum objectives

Substantive knowledge

V. 0,C./A[B,|U/L.AIR fy

e Show knowledge and understanding of aspects of
the past beyond living memory

e Show understanding that the past has been
interpreted in different ways

e Select and combine information from different
sources

o Gives reasons for and results of changes

D — Prior learning

In EYFS, children will have learnt:

®  To comment on images of familiar situations in the
past.

®  Begin to organise events using basic chronology.

o The fire started on 2" September 1666 and lasted for 4 days.

® The fire burned 13000 houses, nearly 90 churches and destroyed
80% of the city. Only 6 people are known to have been killed by the
fire.

® The Thames was full of boats taking many people escaping the fire.

e Many people thought the city was being attacked and armed
themselves with weapons. Other people thought the fire had been
started on purpose.

® Many people were made homeless and money was collected from all
over the country to help them.

® The fire affected poor areas and rich areas.

® The whole city would have looked extremely different before the
Great Fire of London.

e London had to be almost completely rebuilt after the fire, and this
led to lots of good things for the city.

® Houses and buildings were rebuilt from brick or stone, unlike the old
wooden houses they would not set alight easily.

® Streets were built wider so that fires could not spread as easily as
they had before because buildings were further apart.

® Before the fire there had been open sewers running through the city
which were unhygienic and caused the spread of many diseases, but
these were destroyed by the fire.

® There had been a plague not long before but the fire killed many of
the rats which carried the deadly disease.

Stuart London, beyond living memory, firefighters,
eyewitness, Thames, attack, homeless, rebuilt, sewers,
unhygienic, plague.

Key figures Linked

ARAUIRKAR |

Samuel Pepys’ diary,
Toby and the Great Fire of
London

Samuel Pepys, King
Charles II, John Evelyn,

Future learning ————»

In Lower Key Stage 2, children will learn:

Achievement and legacy:
. What the early civilisation were and how they were
important.
. Why the Ancient Egyptians were significant.
. Why the Cornish people rose against an English king.

Lesson sequence

Substantive concepts

=
==

.Sources ar'ld =
interpretation =

Chronology ﬂ

Governance

Could anyone have stopped What is London like now? (1)
what happened on the 2™
September 1666? (2) What was left of London? (4)
What did people do first? (3)

What was it like at the
height of the fire? (3)

What was Stuart London like? (1)

What did the King do to make London better? (5)

Disciplinary concept

How did the Great Fire of London begin and what
were the consequences? (6)




Year 1/2: Seaside

National Curriculum objectives

Substantive knowledge

V. 0,C.|A/[B,[UJL. /AR, jy

e Show knowledge and understanding of aspects of
the past within and beyond living memory

e Show understanding of changes in national life

« Significant places in their own locality

e Select and combine information from different
sources

o Gives reasons for and results of changes

Prior learning

In EYFS, children will have learnt:

L] Talk about members of their immediate family or
community.

(] About pictures, stories, artefacts and accounts from the
past.

o About text, images, stories that begin to develop an
understanding of past and present.

® The word ‘holiday’ comes from the words ‘holy day’ because a long
time ago holidays were based around religious festivals.

o In the past, seasides used to be very different. During the Victorian
period, people went on holiday to the beach because they thought
the air was cleaner that in the cities.

® Railways were being built right around Britain during the Victorian
time that meant people could travel further and more quickly.

® During the Victorian period, bathing in the sea was believed to be
good for you. Victorian people were fully clothed at all times; some
beaches were for men, and some were for women. Bathing machines
were wooden carts that ladies could get changed in because it was
considered rude to be seen in a swimming costume. They were then
rolled into the sea and ladies could go straight from the cart into
the sea without being seen! They stopped being used in the 1890s.

e In the 1950s and 1960s most people holidayed in the UK. People
stayed with relatives, some rented a house, some would stay in a
b&b or hotel whilst many went to holiday parks like Butlins. Now,
people stay with relatives, stay in hotels, rent somewhere to stay,
camp, or stay at holiday parks.

® Many things we see at the seaside now such as donkey rides,
fairgrounds and buckets and spades have been enjoyed by people for
over a hundred years. The first reference of Punch and Judy puppet
shows on the beach was in 1877. These were very popular on UK
beaches but now there are only 3 of the shows still happening in the
UK.

Holy day, holiday, Victorians, religion, railways, seaside, beach,
swimming, holiday parks, Punch and Judy

Key figures

AAAINAR

Linked
texts

Queen Victoria, Punch
and Judy

Sharing a shell, The
Pirates Next Door

Future learning

In Lower Key Stage 2, children will learn:

Society and culture:

. How life changed from the Stone Age to the Iron Age
. How the Battle of Hastings changed England and Cornwall
. Why Ancient civilisations were important

Lesson sequence

Substantive concepts

Disciplinary concept

=

Sources and =
interpretation =

Chronology a

Society and culture
m

Continuity and change

How do we know what holidays

How long ago was 100 years
were like 100 years ago? (3)

ago? (1)
Do we go on seaside holidays for

the same reason we went 100
years ago? (4)

What was the seaside like 100 years ago? (1)

What did people do at the seaside 100 years ago? (2)

How have seaside holidays changed over time? (5)




Year 1/2: Toys

National Curriculum objectives

Substantive knowledge

V. 0,C,/A[B.[U/LAIR y

o develop an awareness of the past, using common
words and phrases relating to the passing of time.

e ask and answer questions, choosing and using
parts of stories and other sources to show that
they know and understand key features of events.

e understand some ways in which we find out about
the past and identify different ways in which it is
represented.

e changes within living memory. Where appropriate,
these should be used to reveal aspects of change in
national life.

- Prior learning

In EYFS, children will have learnt to:

e talk about members of their immediate family
and community.

®  comment on images of familiar situations
in the past.

e Some toys from the past are similar those we play with
now, like Play Doh and Twister. They might look different
because of different packaging.

e Toys from 60 years ago (that our grandparents would
have played with) are different because of the materials
they are made from, such as wood instead of plastic. We
would call toys from the 1960s ‘old toys'.

 Because of technology, 30 years ago (1990s) people would
have started playing with more electronic toys, such as
Tamagotchis and Nintendo 64.

e Modern day toys are toys that we play with today, in the
present. Some are similar to toys from the past and some
are different. This could be because of technology, different
packaging or changes in manufacturing.

e Future toys will be different again.

e We can find out about the past by reading books,
searching the internet, talking to people that were around
at the time, watching video clips, visiting museums,
looking at photographs, looking at objects from the past.

before, after, past, present, old, new, then, now, today,
modern, timeline, different, same, favourite,
grandparent, technology

Key figures

MANIKAR

Linked N
texts S

Our grandparents, our
parents

Dogger, Traction Man,
Supertato

Future learning ————»

In Lower Key Stage 2, children will learn:

Society and culture:
. How life changed from the Stone Age to the Iron Age
. How the Battle of Hastings changed England and Cornwall
. Why Ancient civilisations were important

Lesson sequence

Substantive concepts

Disciplinary concept

Sources and
interpretation

=]

==
=
==
=
=

Chronology ﬂ

Society and culture
|

How can we find out about the
past? (1)

When would our
grandparents be on our
timeline compared to us? (1)

What are our toys like now? (2)
What was my favourite toy when I was a baby? (3)
What were our parents’ toys like and how do we know? (4)

What were our grandparents’ toys like and how do we know? (5)

How have children'’s toys changes since our
grandparents were little? (6)




Year 1/2: Kings and Queens

National Curriculum objectives

Substantive knowledge

V. 0,C,/A[B.[U/LAIR y

o develop an awareness of the past, using common
words and phrases relating to the passing of time.

e know where the people and events they study fit
within a chronological framework and identify
similarities and differences between ways of life in
different periods.

e use a wide vocabulary of everyday historical
terms

e The lives of significant individuals in the past who
have contributed to national and international
achievements.

D Prior learning

In EYFS, children will have learnt to:

o Share pictures of their family and talk about these.

o Have hands-on experiences to deepen understanding,
including a focus on the lives of women and men.

o Begin to organise events using basic chronology.

e Kings and queens live in castles.

o Castles were built for important people, their families and
servants.

o They were built to protect important people from attack and
were often built high on a hill so that attackers could be seen.

o Castles were often very big to show how much money an
important person had. They were designed to launch weapons
to attack the enemy.

o King Charles III is the present-day king of England. He came to
the throne in 2022 after Queen Elizabeth II died.

® Queen Elizabeth II reigned for 70 years and is the UK's longest
reigning monarch.

o The important castles and palaces in Elizabeth's reign were
Buckingham Palace, Windsor Castle and Balmoral Castle.

o There have been lots of kings and queens in the past. The first
King of England was William I who reigned from 1066 after
winning the Battle of Hastings.

e Between William I and Charles III, there have been 41 other

kings and queens.

king, queen, reign, monarch, coronation, before, past,
present, moat, drawbridge, battlements, Buckingham
Palace, Windsor Castle, Balmoral Castle, Queen
Elizabeth II, sceptre, similar, different, regal, Battle of
Hastings, William the Conqueror

Key figures Linked
ANABRAR | o
William I, Queen Zog

Elizabeth I, Queen
Victoria, Queen Elizabeth
11, King Charles I

Future learning —— >

In Lower Key Stage 2, children will learn:

Governance
. Why the Cornish rose against and English king.
. The significance of Ancient Egypt
. How the Battle of Hastings changed England
. The differences between the Golden Age of Islam and the
Dark Ages of Europe
. The legacy of the Ancient Greeks

Lesson sequence

Substantive concepts

Sources and =S
interpretation =

Chronology a

Governance

How can we find out about the
past? (1)

Who were the kings and
queens of the past? (3)

Where do they fit on our
timeline? (3)

Why did monarchs build castles? (2)
Who was Queen Victoria and where did she live? (4)
Who was the first Queen Elizabeth? (5)

Why do we remember King William I? (6)

Disciplinary concept

Who were the kings and queens of the past and why were
they important? (7)




Year 1/2: Cornish Railways

National Curriculum objectives

Substantive knowledge

V. 0,C,/A[B.[U/L/AIR jy

o develop an awareness of the past, using common
words and phrases relating to the passing of time.

e know where the people and events they study fit
within a chronological framework and identify
similarities and differences between ways of life in
different periods.

e use a wide vocabulary of everyday historical
terms

e The lives of significant individuals in the past who
have contributed to national and international
achievements.

— Prior learning

In EYFS, children will have learnt to:

. Talk about their own family.
. Talk about people that children may have come across in
their community.

. Consider pictures, stories, artefacts and accounts from the
past.
. Have hands-on experiences to deepen understanding,

particularly of the local area.

®  Consider images of familiar situations in the past, such as
homes, schools and transport.

e Richard Trevithick lived 200 years ago. He was born in Camborne,
here in Cornwall in the year 1771.Camborne is Cornish; Cam
meaning ‘crooked’, bron meaning ‘hill’, so Camborne means
‘Crooked Hill'.

When Richard was young, many of the activities that he took part
in would have been different to today.

Richard Trevithick couldn’t wait to leave school and start working
in the mines. He wanted to know everything about mining and he
spent a lot of time talking to mine workers. Most of all, he wanted
to know about the new engines, so he asked the mine engineers lots
of questions about how they kept the engines running. By the time
he was fifteen he was working at Dolcoath mine and by the age of
twenty-one he was in charge of looking after the mine engines at
many different mines. Richard Trevithick had the job he had
always wanted.

Richard Trevithick, like nearly everyone in Cornwall in those days,
worked in and around the Cornish Mines. Most mines suffered from
the problem of underground flooding. Richard Trevithick came up
with a new way to pump water out of the mines using huge steam
engines.

® Engine houses were built to house the engines that Trevithick
invented.

Trevithick invented other steam locomotives, called ‘Puffing Devil’,
‘London Carriage, ‘Penydarren Frieze’, Coalbrookdale
reconstruction’, and ‘Catch-Me-Who Can, London’.

On Xmas Eve 1801, Richard Trevithick took some friends for a ride
‘Up Camborne Hill’ on his new invention. It was the first ever full-
sized self-propelled vehicle in the world.

before, after, when, century, tin, copper, iron, mine
captain, engine house, lode, ore, machine, steam,
pressure, engine, boiler, locomotion, and mining

Key figures Linked

€U
ARAEDRER | o \

Richard Trevithick How trains work

Future learning ———— >

In Lower Key Stage 2, children will learn:

Governance
. Why the Cornish rose against and English king.
. The significance of Ancient Egypt
. How the Battle of Hastings changed England
. The differences between the Golden Age of Islam and the
Dark Ages of Europe
. The legacy of the Ancient Greeks

Lesson sequence

Substantive concepts

Chronology Sources and =
interpretation § =

Achievement and Legacy

When was Richard Trevithick | Who was Richard Trevithick?
alive? (1) (1)

What was life like for young
Richard? (2)

What did Richard Trevithick find underground? (3)
What else did he invent? (4)

Why was Richard’s time in Peru important? (5)

Disciplinary concept

Why was Richard Trevithick important? (6)




Year 3/4: Stone Age to Iron Age (Palaeolithic to Neolithic)

National Curriculum objectives

Substantive knowledge

V. 0/CAB|UIL|AIR [y

e Changes in Britain from the Stone Age to the Iron Age.

e They should note connections, contrasts and trends over
time and develop the appropriate use of historical terms.

¢ They should regularly address and sometimes devise
historically valid questions about change, cause,
similarity and difference, and significance.

e They should understand how our knowledge of the past
is constructed from a range of sources.

Prior learning

In Key Stage 1, children will have learnt:

Society and culture:
. How the seaside has changed over time.

o How toys changed between our grandparents and
us.

Trade, migration and invasion:
. No previous learning.

W

=
®

® The Stone Age happened thousands of years ago.

o It is the era in which early humans started using stone for tools and
weapons. They used stones to light fires.

® The Stone Age is divided into Palaeolithic, Mesolithic and Neolithic.

® Palaeolithic and Neolithic people were hunter gatherers, moving
frequently to follow the animals to hunt and fruits/berries to gather.
The lived in small communities. Some lived in caves, others in mud
huts.

® Primary sources are first hand records of events that happened.
Thousands of years ago, people didn't write things down so we have
no primary sources. This is called pre-history.

® Some artefacts still exist, such as the Red Lady of Paviland, a skeleton
found dating back to the Palaeolithic Age and a range of hand tools.

e In the Stone Age, people used tools to chop wood. Some lived in huts
made from animal skins. They invented bows and arrows to hunt
animals. Some lived by the water where they could fish.

® Between the P and the M periods, some animals had died out so diets
changed, e.g. from woolly mammoth and rhino to red deer.

® Hunting was for survival and all parts of the animal was used, for
food, tools and materials.

® Neolithic people began farming, gathering seeds and planting them
in the same place - this was the first agriculture and was
revolutionary. They also began to keep animals near their homes and
breed from them.

® Tools became more refined in the Neolithic period, such as axes and
cutting tools. Different materials were beginning to be chosen.

Stone Age, Palaeolithic, Mesolithic, Neolithic, hunter gatherer,
communities, primary source, artefact, revolutionary, agriculture,
tools, materials

Key figures Linked texts

AAEIREN .

The First Drawing, How
to wash a woolly
mammoth, Stone Age Boy

Red Lady of Paviland, Otzi the
Iceman

Future learning

In Upper Key Stage 2, children will learn:
Society and culture:

e The commonalities between the Golden Age of Islam and
the Dark Ages of Europe.

e How the Anglo-Saxons and Scots changed the culture of
Britain.

e Whether the Vikings were really vicious raiders.

® How the use of the Cornish language changed over time.
Trade, migration and invasion:

e How the Anglo-Saxons and Scots changed the culture of
Britain.

e Whether the Vikings were really vicious raiders.

Lesson sequence

Substantive concepts

Disciplinary concept

Sources and
interpretation

B O e
T i

Society and ‘1\? » Trade, migration and i
culture invasion \(Q
\.

W0, *

Continuity and change

When was the Stone Age and
what periods did it include? (1)

How can artefacts tell us what
life was like in the Palaeolithic
and the Mesolithic periods? (2)

What was life like in the south
west in the Stone Age? (2)

What did people eat in the
Palaeolithic and the Mesolithic
periods? (3)

What were the developments in
tools into the Neolithic period?

(4)

How did the search for food
change in the Neolithic? (5)

How did life change between the Palaeolithic and Neolithic periods?

(6)




Year 3/4: Stone Age to Iron Age (Neolithic to Iron Age)

National Curriculum objectives

Substantive knowledge

. vl 0| CslAv|leU|,Lv"A|'R.J y |

e Changes in Britain from the Stone Age to the Iron Age.

e They should note connections, contrasts and trends over
time and develop the appropriate use of historical terms.

e They should regularly address and sometimes devise
historically valid questions about change, cause,
similarity and difference, and significance.

e They should understand how our knowledge of the past
is constructed from a range of sources.

- Prior learning

In Key Stage 1, children will have learnt:

Society and culture:

. How the seaside has changed over time.

. How toys changed between our grandparents and us.
Trade, migration and invasion:

o No previous learning.

There were many changes in this perlod however there was very
little change in houses, house-building or settlement size until well
into the Iron Age.

At the beginning of the Bronze Age, a style of pottery called bell
beakers spread across Europe from what is now Spain to Britain
through the migration of people. On their travels, they traded and
shared ideas. They met people who showed them how to make bronze
and brought this to Britain.

At the end of the Neolithic Age, people began mining from rocks. They
were looking for copper ore and tin ore (Cornwall) which they learnt
to melt together to make bronze. Stronger metals meant stronger tools
and more effective weapons to defend and attack.

Over time, the copper and tin ore was more difficult to find because
so much had been mined and it was difficult to make this alloy.

People learnt how to make hotter fires and were able to melt iron
found in iron ore. It soon became the most common metal to be used
and the period was known as the Iron Age.

GPR technology has been used to penetrate a site before excavation
to find out about roundhouses. Artefacts have been left in these areas.
In the mid Bronze Age, roundhouses became more popular - people
were not moving and had not since mid-Neolithic, so these became
more permanent homes. People collected items and decorated their
homes.

Hillforts were built for defence, with villages and markets on higher
ground, as people had settled and kept their farming supplies and
animals now in once place. A wooden wall (palisade) surrounded the
hillfort so that enemies would struggle to enter.

Palaeolithic, Mesolithic, Neolithic, Bronze, Iron, settlement, bell
beakers, pottery, migration, bronze, alloy, mining, ore, trade, iron, GPR
technology, roundhouses, hillforts, defence, palisade, permanent

Key figures

ANAEIRAN

Linked texts %3‘*

The First Drawing, How
to wash a woolly
mammoth, Stone Age Boy

Beaker people

Future learning ————»

In Upper Key Stage 2, children will learn:

Society and culture:

. The commonalities between the Golden Age of Islam
and the Dark Ages of Europe.

. How the Anglo-Saxons and Scots changed the culture
of Britain.

. Whether the Vikings were really vicious raiders.

. How the use of the Cornish language changed over
time.

Trade, migration and invasion:

. How the Anglo-Saxons and Scots changed the culture
of Britain.

. Whether the Vikings were really vicious raiders.

Lesson sequence

Substantive concepts

Sources and
interpretation

Chronology %%
£ e

Trade, migration and
invasion

Society and
Culture

What happened after the
Neolithic period? (1)

Who were the beaker people? (3)

How did the Bronze Age move
into the Iron Age? (1)

How were the beaker people

different from those that came
before? (3)

What were hillforts used for?

How were they different from

buildings bult previously? (5)

How did tools change after the
Neolithic period? (2)

What were roundhouses? (4)

Disciplinary concept

What were the similarities and differences between the Stone Age and
the Iron Age? (6)




Year 3/4: An Gof

National Curriculum objectives

Substantive knowledge

V. 0,C./A[B,|U/L.AIR fy

e how people’s lives have shaped this nation

e gain historical perspective by placing their growing
knowledge into different contexts, understanding the
connections between local, regional, national and
international history

e a study of an aspect or theme in British history that
extends pupils’ chronological knowledge beyond 1066

e a significant turning point in British history

— Prior learning

In KS1, children will have learnt:

Society and culture:
. How the seaside has changed over time.
. How toys changed between our grandparents and us.

e Michael Joseph An Gof was one of the leaders of the
Cornish Rebellion of 1497, alongside Thomas Flamank.

e ‘An Gof' is simply Cornish for ‘The Smith’.

¢ An Gof was a blacksmith from St Keverne.

© 1497 was in the midst of Tudor Cornwall and life was very
different.

¢ Both the Cornish and English viewed Cornwall as a
separate country inhabited by a different race with their
own language, laws, customs, measurement systems etc.

¢ The rebels marched on London to protest against
King Henry VII's levy of a tax to pay for an invasion
of Scotland. They thought that this was a Northern issue
and that they king was badly advised. They marched on
London to make the king aware of this.

® 6000 Cornishmen assembled in Bodmin where An Gof was
joined by Thomas Flamank. More joined and about 15000
marched on London, where the march culminated in the
Battle of Blackheath.

e The Battle of Blackheath was fought on 17 June 1497. It is
thought that about 2000 Cornishmen were killed and 300
of the king's soldiers.

¢ An Gof and Thomas Flamank were executed.

An Gof, Cornish rebellion, Thomas Flamank,
blacksmith, tac, Tudor, march, invasion, Bodmin,
Blackheath, cause, consequence, Henry VII, Lancaster,
York, Cornubia, St Keverne

—

Key figures e

ARAEIREN

Michael Joseph An Gof,
Thomas Flamank, King
Henry VII.

Cornish myths

Future learning ————»

In Upper Key Stage 2, children will learn:
Society and culture:
. How the Golden Age of Islam compared to the Dark Ages of

Europe

. Whether Vikings were really vicious raiders

. How the Industrial Revolution affected Cornish mining

. How the Anglo-Saxons and Scots changed the culture of
Britain.

. How the use of the Cornish language has changed over
time.

Lesson sequence

Substantive concepts

Chronology a Sources and interpretation

Society and culture

\

What might life have been like What can we learn from sources? (1)
for a blacksmith 500 years ago? Who was An Gof? (2)

(2) How did An Gof think of himself and why was this

important? (3)

VY MR
What might life have been like for a blacksmith
500 years ago? (2)

Why was An Gof angry and what did he do?

Were the events at Bodmin important? (5) (4)
Were the consequences of the Cornish Rebellion fair? (7)

What happened at Blackheath? (6)

Disciplinary concept

Why did the Cornish people rise against an English
king? (8)



https://en.wikipedia.org/wiki/Henry_VII_of_England
https://en.wikipedia.org/wiki/Scotland

Year 3/4: Ancient Egypt

National Curriculum objectives

Substantive knowledge

V. 0/CAB|UIL|AIR [y

® The achievements of the earliest civilisations and an in
depth study of one of these.

® Know and understand significant aspects of the history of
the wider world: the nature of ancient civilisations; the
expansion and dissolution of empires; characteristic
features of past non-European societies; achievements and
follies of mankind

® Gain and deploy a historically grounded understanding of
abstract terms.

® Gain historical perspective by placing their growing
knowledge into different contexts.

e Understand historical concepts and use these to make
connections.

Prior learning

In Key Stage 1, children will have learnt:

Achievement and legacy:

. How railways changed Britain and our
locality / Why queens and kings were
important / The consequences of the Great
Fire of London /The achievements of the
greatest explorers.

Governance:

®  The significance of kings and queens of the past.

® The Ancient civilisations are Ancient Egypt, Ancient Sumer, Indus Valley
and Ancient China.

® They are all on the same line of latitude (NOT the Equator - but along the
line approx. 30 degrees north.)

® These ancient civilisations started at different times and lasted for different
lengths of time, but there is one period when all were building cities and
their civilisations at the same point in time.

® All cities grew alongside a river for a number of reasons, such as water for
irrigating farmland, for fishing, for washing, for an easier form of transport,
for trade. It was important to be near a reliable water source for settlements
to begin.

® Ancient Egypt ran from 3100 BCE. In 332BCE the arrival of Alexander the
Great ended this way of life.

® Egyptian society was like a pyramid - slaves, peasants, craftsmen, scribes,
priests, pharaoh.

® The Egyptians invented a new way of writing called hieroglyphics. After 4th
Century AD hieroglyphs weren't used anymore and were forgotten about. It
then moved to a form of Greek writing. Their way of writing allowed the
kingdom to run with a centralised government, as well as being a way to
record and document events that played a significant role in government.

® The river's predictability and fertile soil allowed the Egyptians to build an
empire on the basis of great agricultural wealth. The way that they farmed
meant that they could grow important crops. To make the most of the
annual rising and falling of the Nile, the Egyptians dug channels and walls
to divert flood water away from cities and towards fields for farming.

® The ancient Egyptians built their pyramids, tombs, temples and palaces out
of stone, the most durable of all building materials. Pyramids were built for
religious purposes.

Civilisation, latitude, irrigation, transport, trade, pharaoh, priest,
vizier, scholar, scribe, hieroglyph, agriculture, Nile, pyramid, farming,
calendar, empire, annual, durable, religious.

Key figures

ANAYIRAR

Linked texts - ~>

Howard Carter

The Egyptian Cinderella,
Marcy and the Riddle of
the Sphinx

Future learning

In Upper Key Stage 2, children will learn:

Achievement and legacy:

e How the Industrial Revolution impacted upon Cornish mining.

e The important legacies of Ancient Greece.

Governance:

e The similarities and differences of early Islamic civilisation and

the European dark ages.

e The important legacies of Ancient Greece.

Lesson sequence

Substantive concepts

Disciplinary concept

Sources and
interpretation

Chronology ﬂ

B

Achievement Governance

and legacy s @ee

Significance

How can we discover
what Ancient Egypt
was like? (5)

When and why were the
ancient civilisations built in
the places they were? (1)

How did early Egypt begin
and what time periods did it
include? (2)

Why was the Nile important to the
Ancient Egyptians? (&)

How was Ancient Egypt set
up? (2)

How did agricultural advances support

the civilisation? (5) How was Egyptian society

structured? (3)

What was the role of the scribe in
society and what was their legacy? (6)

Why were the Ancient Egyptians significant? (6)




Year 3/4: The Legacy of Rome

National Curriculum objectives

Substantive knowledge

V. 0/CAB|UIL|AIR [y

® The achievements of the earliest civilisations and an in

depth study of one of these.

® Understand how Britain has been influenced by the wider

world.

® Know and understand significant aspects of the history of
the wider world: the nature of ancient civilisations; the
expansion and dissolution of empires; characteristic
features of past non-European societies; achievements and

follies of mankind

@ gain and deploy a historically grounded understanding of
abstract terms such as ‘empire’, ‘civilisation’, ‘parliament’

and ‘peasantry’

e understand the methods of historical enquiry, including
how evidence is used rigorously to make historical claims

Prior learning

In Key Stage 1, children will have learnt:

Trade, migration and invasion.

o No previous learning.

Archaeologists believe that people have lived in the Italian region for over 850,000
years with there being evidence of Palaeolithic life south of the River Reno.

Over 849,000 years later, a famous legend says that a pair of twin brothers settled
near the River Tiber; thus, creating the settlement of Rome. This settlement would
grow and expand to become one of the most powerful and largest empires the world
had ever seen.

In its early years, Italy was not ruled by a single group. The land had many different
people who would invade and rule over others.

Under the rule of Emperor Augustus, the Roman Empire had grown and its reach was
maintained by Emperor Augustus’ new Imperial Army.

Augustus and other Roman leaders had eyed Britannia as a way to expand the Empire
over the last half a century, but it wasn't that easy. There had been multiple attempts
to invade, but they failed. It took until the year 43 CE for the Romans to be successful in
their quest, and under the rule of Emperor Claudius, they invaded and the Britons (Celts)
tried to fight back, but were beaten by the heavily armoured and organised soldiers in
the Roman legions. Within four years, Rome controlled large regions of Britannia.

The Romans were not happy just conquering the settlements of Britain - they wanted to
turn them into Roman cities too. Roman towns in Britain were full of brick buildings and
temples. The Romans liked everything to be organised, so the streets were built in straight
lines. In the middle of the settlement, there would be a large square called a forum.

Boudicca was a Celtic queen who fought against the Romans when they came to take
her land. Her army destroyed the Roman cities of Colchester, St Albans and London by
burning them to the ground one by one. On her mission across England, she eventually
met a Roman legion somewhere in the middle of the country, where she was sadly
defeated and Roman reports claim 80,000 of her fighters were killed in battle.

Civil wars and chaos erupted across the Roman Empire during the 3rd century. This crisis
saw around 20 emperors rise and fall in just 50 years.

The Roman Empire started to fall apart, and a man named Constantine fought his way
to become the single emperor of Rome again - uniting all Roman lands under him. He
even moved the capital from Rome to a city he named after himself - Constantinople.
After Constantine’s death, chaos and struggle continued and eventually, the empire
would split in half forevermore.

Italy, Rome, archaeology, artefact, military, conquer, invade, conquest,
settlement, transport, trade, defence, decline, economy, annexation,
colonisation, military alliance, emperor, consul, triumvirate, Celts,
tribute, occupation, client king, revolt, occupation, primary source,

secondary source, kingdom, forum, entertainment

Key figures

ARANINEN

Linked texts o~

Julius Caesar, Mark
Anthony, Cleopatra,
Octavian, Boudicca

Escape from Pompeii,
Queen of Darkness,
Empire’s End: A Roman
Story

Future learning

In Upper Key Stage 2, children will learn:

Trade, migration and invasion

e How the Anglo-Saxons and Scots changed the culture of Britain.
® The invasion of the Vikings and their legacy as vicious raiders.

Lesson sequence

Substantive concepts

Disciplinary concept

Chronology a

Sources and
interpretation g%
e

Trade, migration and invasion

©

Continuity and change

When was the Roman period? (1)

What do we know about
early Rome and how do we
know this? (1)

How did the Roman
settlements compare to the
Celtic villages? (4)

Who was in charge of the Roman Empire? (2)

What events led up to Emperor Claudius invading Britain? (3)

Who was Boudicca and why did she take revenge on the Romans? (5)
What did the Romans bring to England and the South West? (6)

How did the Roman Empire impact Britain? (7)




Year 3/4: The Battle of Hastings

National Curriculum objectives Substantive knowledge V. 0,C,/A/[B,|U L. AR, y

® know and understand the history of these islands as a e After many years of Vikings and Anglo-Saxons fighting, in 1042, a king Europe, Italy, Rome, military, conquer, invade, invasion, conquest
coherent, chronological narrative, from the earliest times named Edward the Confessor came to the throne, ruling over all of England. rebellion po’litics achievement societ,y culture prima;g source,
to the present day: how people’s lives have shaped this Edward was known to be a deeply religious, gentle man who avoided secondarglsource settlement tr(:,msport trade h,ggiene sanitation
nation and how Britain has influenced and been arguments and disagreements. economy defenc’e decline t;ade econc;my Hildrian's \;vall Saxon‘
influenced by the wider world e England was mostly quiet and prosperous during his reign. However, ' ' ‘ shorel forts ’ ’

® gain historical perspective by placing their growing Edward had no children. When he died on 4th January 1066, he left no heir. K . Linked text
knowledge into different contexts, understanding the There was unrest and confusion about who should become the next king. ey -fl'gu'res Lnked texts {/7-g§,ﬁ
connections between local, regional, national and ® Harold Godwinson was crowned on 6th January 1066, and became King m‘}x& %%h o =
international history Harold II. The other two contenders, Harald Hardrada and William of A

® a significant turning point in British history Normandy, were far from happy with this decision and both decided to | Eqward the Confessor, Harold Journey, 1066 (I was

invade England and take the throne for themselves. Godwinson, Harald there) ,Norman the
,

William faced problems after winning the battle, but acted well. He was
crowned the king of England on 25th December, 1066. Nowadays, he is often
referred to as William the Conqueror.

William needed to ensure that he kept England under his control in the long

term. The Normans were still greatly outnumbered by the English,
He began to build lots of castles along the coast and all over the country, to

Prior learning

protect himself and his fellow Normans from the angry English. They were

In Key Stage 1, children will have learnt: built especially in areas where there was resistance to the new king.

e William introduced the feudal system. Explain that this was a power

Governance: structure where people were given land in return for loyalty and services.
* The significance of kings and queens of the e In 1085, William had two main problems; he had a money shortage and
past. needed more to pay his army, and some of the Norman lords had begun to
. The significance of Ancient Egypt argue about the lands they owned. During Norman times, all land was
owned by the king, and anyone that was given land by him had to pay
Trade, migration and invasion. taxes. William decided to make sure he was getting as much money as

possible from all of the landowners. To do this, he needed more information
about them and his land. He ordered a great survey of England to be carried
out; this was collated as the Domesday book.

o The legacy of Rome

Hardrada, William the

Norman from Normandy
Conqueror

Future learning

In Upper Key Stage 2, children will learn:

Governance:

e The similarities and differences of early Islamic civilisation and
the European dark ages.

e The important legacies of Ancient Greece.
L]
Trade, migration and invasion
e How the Anglo-Saxons and Scots changed the culture of Britain.
® The invasion of the Vikings and their legacy as vicious raiders.

Lesson sequence

Substantive concepts

Disciplinary concept

Chronology Sources and Governance Trade, migration S Continuit” and change
ﬂ interpretation g% e @es and invasion \(Q
)
What was the Battle of Hastings? | Were there different What problems did William face after What were the consequences of How did life change in England and Cornwall after the Battle of
(1) viewpoints of the Battle of conquering England? (4) the Battle of Hastings? (3) Hastings? (8)

Hastings? (2)
Why were Norman castles built? (5)
What was the significance
of the Domesday Book? (7) What was the feudal system and how
did it affect people’s lives? (6)




Year 5/6: Early Islamic Civilisation

National Curriculum objectives

Substantive knowledge

e a non-European society that provides
contrasts with British history

e know and understand significant aspects of
the history of the wider world

e understand the methods of historical enquiry,
including how evidence is used rigorously to
make historical claims, and discern how and
why contrasting arguments and
interpretations of the past have been
constructed

e gain historical perspective by placing their
growing knowledge into different contexts

<«———  Prior learning

In KS1 and LKS2, children will have learnt:

Society and culture:
® How the seaside has changed over time.
® How toys were different for our grandparents than now.
® Why the Ancient Egyptians were significant

® How life changed from the Stone Age to the Iron Age
Governance

® Why the Ancient Egyptians were significant
® How the Battle of Hastings changed England
® How kings and queens of the past ruled.

e The chronology of this period comes at the end of the Roman

Empire in what is often called the Dark Ages.

o This period of history falls into the Dark Ages and Early Medieval

period.

e This period of history links directly to the Saxons and Vikings
concurrently. The Vikings traded with the city of Baghdad and
King of Mercia minted a coin that looked like an Abbasid Caliphate

dinar.

e Baghdad was the largest city in the world around 900AD with

approximately 1,000,000 people living there.

e Baghdad contained what was known as the ‘House of Wisdom’

which was where classical works were translated into Arabic.

e It was the centre of medical, mathematical and scientific
advancements of the age. It presents a stark contrast to Saxon and

Viking England.

Duration, interval, civilisation, concurrence, Roman empire,
Dark Age, Medieval, Saxons, Vikings, trade, mint, translate,
Arabic, contrast

V. 0/C|A[B,|U|L, AR [y

Key figures

AMANIREN

Linked texts

SN

King of Mercia

1001 Arabian Nights

Future learning ————»

In Key Stage 3, children will learn:

e Know and understand significant aspects of the
history of the wider world

e understand historical concepts

e A study of a significant society or issue in world
history and its interconnections with other world

developments

Lesson sequence

Substantive concepts

Sources and
interpretation

Chronology Q

e

Society and
Culture

A

Governance

How does this
civilization tie into
our existing
knowledge? (2)

Where does Early Islamic
History fit chronologically
with our existing
knowledge? (1)

What was Baghdad like as a
city? (3)

How did the silk road impact
on Baghdad? (4)

Why was Baghdad
significant? (5)

Disciplinary concept

What did the golden age of Islam and the dark ages of
Europe have in common? (6)




Year 5/6: Anglo-Saxon invasion and settlement

National Curriculum objectives

Substantive knowledge

V. 0/C,A|[B.|U, L, |AR, /y

e know and understand the history of these
islands as a coherent, chronological narrative

e understand historical concepts such as
continuity and change

e understand the methods of historical enquiry,
including how evidence is used rigorously to
make historical claims, and discern how and
why contrasting arguments and
interpretations of the past have been
constructed

e gain historical perspective by placing their
growing knowledge into different contexts

Prior learning

In KS1 and LKS2, children will have learnt:

Society and culture:

® How the seaside has changed over time.

® How toys were different for our grandparents than now.
e Why the Ancient Egyptians were significant

® How life changed from the Stone Age to the Iron Age
Trade, migration and invasion:

® How life changed from the Stone Age to the Iron Age

® The legacy of the Roman Empire.

® Roman Britain did not end on the day the last legions left.

® The arrival of the Angles, Saxons, Jutes and Scots from AD450 signalled a
change from the ‘unified’ Roman Empire to disparate kingdoms who warred
and vied for control of Britain for the next 600 or so years.

® The Saxon period falls within what is commonly known as the Dark Ages.
It also includes the conflict with the Vikings and the ‘unification’ of the
Saxon kingdoms into a Saxon led England by the end of the period.

® A key feature of Saxon England was the decline in population centres —
especially in urban areas and an increase in migration.

o Life for people in Anglo-Saxon England was very much dependent on their
position in society.

® People tended to live in small village groups but this changed over the
period.

® This period is known as the dark ages and one of the aspects which makes
it ‘dark’ are the lack of primary written sources.

® There was no unifying monarch (king/emperor etc) and the kingdoms fought
against each other. This settled into what is commonly known as the
heptarchy.

Invasion, settlement, migration, chronology, duration,
Romans, unification, warring, disparate, Dark Ages,
immigration, decline, society, sources, monarch,

heptarchy

Key figures Linked texts . —

ANANRER N
Arthur and the Golden
Alfred the Great, Aethelwulf, Rope

Aethelbard, Athelstan,

Canute the Dane

Future learning

In Key Stage 3, children will learn:

know and understand the history of these
islands as a coherent, chronological narrative
gain historical perspective by placing their
growing knowledge into different contexts
Pupils should extend and deepen their
chronologically secure knowledge and
understanding of British, local and world
history, so that it provides a well-informed
context for wider learning.

Lesson sequence

Substantive concepts

Disciplinary concept

Sources and
interpretation

Chronology Q g%
e

Society and
Culture

¥4 Trade, migration A
and invasion "(‘

Continuity and change

Why was King Offa
of Mercia a
significant individual
during the period?
(4)

How did Saxon England
begin? (1)

How did Saxon England
begin? (1)

What happened du;'i-n-g] the
period of Saxon England? (2)

What was life like during
the Saxon period? (3)

How did Saxon life compare
with that in Roman Britain?

(5)

What was life like during the Saxon period? (6)




Year 5/6:

Industrial Revolution and Cornish Mining

National Curriculum objectives

Substantive knowledge

V. 0,C,|A/B.|U/L.|AIR y

e how people’s lives have shaped this nation and how
Britain has influenced and been influenced by the wider
world

e understand historical concepts

e understanding the connections between local, regional,
national and international history

e a local history study: a study over time tracing how
several aspects of national history are reflected in the
locality

«— Prior learning

In KS1 and LKS2, children will have learnt:
Society and culture:

® How the seaside has changed over time / How toys were different for our
grandparents than now.

® Why the Ancient Egyptians were significant / How life changed from the
Stone Age to the Iron Age
Achievement and legacy:

® Who the greatest explorer was / The causes and consequences of the
Great Fire of London / How the railways changed Cornwall and the
world.

® Why the Cornish people rose against an English king / Why the Ancient
Egyptians were significant / The legacy of the Roman Empire / How the
Battle of Hastings changed England and Cornwall.

e The Industrial Revolution was the change from an
agrarian/handicraft economy to one that was dominated by industry
and manufacturing.

o It was developed further by the use of steam power to drive transport,
such as steam engines, and to run machinery.

® The road network was expanded and the canal system was developed
(by 1815 there were 2000 miles of canals).

® Steam power was used more efficiently after developments by James
was in 1778 - these were used in most factories by the early 1800s.
This led to the development of the Cornish Beam Engine in the 1830s
used in mining.

® Rapid urbanisation led to overcrowded cities that suffered from
pollution, inadequate sanitisation and lack of clean drinking water.

e Living conditions for upper and middle classes improved and the
lower classes continued to struggle. Those working in factories had to
work long dangerous hours, working about 14 hours a day. Accidents
happened frequently.

® There were a huge number of new developments throughout the
Industrial Revolution, such as in spinning and weaving, the steam
engine, in using electricity and the telephone.

® There were many changes in Cornwall after the Industrial Revolution.

® Before the rise of Methodism, Cornwall was likened to ‘the wild west’.

e It became the most industrialised place in the UK and possibly the
world. Ports were developed due to mining, such as in Hayle and
Portreath.

® Mining developments were huge through the use of beam engines.
Women became employed as bal maidens and the economic
infrastructure of the county was transformed.

Industrial Revolution, steam, agrarian, economy,
dominated, industry, engineering, steam power, steam
engine, beam engine, road network, canal system,
urbanisation, living conditions, Methodism, ports, bal
maidens, mining, tin, infrastructure.

Key figures

Linked texts -
ARAEDRANR =

Hound of the Baskervilles,
James Watt, Richard Cornish myths (knockers)

Trevithick

Future learning

In Key Stage 3, children will learn:

. know and understand the history of these
islands as a coherent, chronological narrative

. gain historical perspective by placing their
growing knowledge into different contexts

e Pupils should extend and deepen their
chronologically secure knowledge and
understanding of British, local and world
history, so that it provides a well-informed
context for wider learning.

Lesson sequence

Substantive concepts

Sources and
interpretation

Chronology ﬂ %%
e

Society and N T Achievement and
Culture legacy

U_‘_. o .'

When did the Industrial
Revolution happen? (1)

Why did the Industrial
Revolution happen? (3)

What was the Industrial
Revolution? (2)

What were the main changes in
Britain during the Industrial
Revolution? (4)

What changed in Cornwall after
the Industrial Revolution? (5) What was the effect of the
Industrial Revolution on Cornish

mining? (6)

Was Cornwall a better place to live after the Industrial Revolution? (7)

Disciplinary concept




Year 5/6: Ancient Greece

National Curriculum 1 i
ational Curriculum objectives Substantive knowledge V. 0/C,/A/[B,[U,L.A|R /y
® know and understand significant aspects of the history of the e Ancient Greece can be defined into a number of different
wider world: the nature of ancient civilisations; the expansion periods. civilisations, ceramics, excavate, Crete, trade, complex,

and dissolution of empires; characteristic features of past non-

o ! : | o The timeline of Ancient Greece ran concurrently with the export, bronze, import, oligarchy, city-state, outnumber,
European societies; achievements and follies of mankind L . . . . . e e .
o British Stone Age, Ancient Egypt and the Roman Empire. invasion, empire, retreat, revolt, unified, militaristic policy,
e understand historical concepts . , . . .
o . . ) . e Greece is very mountainous and this impacted on the tyrant, victorious
® gain historical perspective by placing their growing knowledge ¢ | icati d th t which it d b " ,
into different contexts, understanding the connections between .rave » communication arl € ease a W tch (t could be Key .f'-gures Linked texts
local, regional, national and international history fnvut.ied..The number of islands around it also had m;}x’k
® note connections, contrasts and trends over time and develop the implications for the Greeks.
appropriate use of historical terms e It's hard to comprehend the extent to which religion y
. . . ; : : : Leo and the Gorgon’s
® Ancient Greece - a study of Greek life and achievements and influenced the lives of people in Ancient Greece. They
their influence on the western world used the power of the gods to explain ‘everything’ in Alexander the Great Curse
their lives — both good and bad.
e Every civilization has followed some form of religious
practice which was vital to their everyday lives.

e The influence of the Ancient Greeks goes far beyond the

Prior learnlng Olympics and can be seen in most aspects of our life,

Future learning

In Key Stage 3, children will learn:
know and understand the history of these islands as

such as health and architecture that can be seen in the

In KS1 and LKS2, children will have learnt: )
wider world.

Governance: « Ancient G ised into citu stat hich i a coherent, chronological narrative
e Why the Ancient Egyptians were significant / How the Battle ncten. reece was organised tnto city states, which s gain historical perspective by placing their growing
i hanged England very different to the UK of the 21st century. They ; A
of Hastings changed Englan d ities but did h knowledge into different contexts
o How kings and queens of the past ruled. operated as separate entities but did come together on . Pupils should extend and deepen their
Achievement and legacy: certain occasions such as war. h logicall k led d
® Who the greatest explorer was / The causes and consequences of the L] They each had their own individual identities and in?etgtz.ig& yo;eBc:‘li:?shnT(\)A:::l gi;:\/orld histor
Great Fire of London / How the railways changed Cornwall and the successes. The most famous culture Of Ancient Greece is : 9. 't g.'
world. . so that it provides a well-informed context for wider
) ) - ) probably the warriors of Sparta. .
® Why the Cornish people rose against an English king / Why the Ancient X . . . learnmg.
Egyptians were significant / The legacy of the Roman Empire / How the e Links can be made to the way in which the tribes of the
Battle of Hastings changed England and Cornwall. Celts and Britons worked.
Lesson sequence
Substantive concepts Disciplinary concept
Chronology .Sources ar_ld Governance Achievement and Significance
interpretation se@es legacy m
i
When did the Ancient Greeks How did the geography of Why were the gods so important? | Why are the Ancient Greeks What is the most important legacy left by the Ancient Greeks? (7)
live? (1) Ancient Greece affect its (4) significant? (3)

development? (2)
How were city states different?
How do primary and secondary (6)

sources show us the influence of
Ancient Greece? (5)




Year 5/6: Vikings

National Curriculum objectives

Substantive knowledge

V. 0/C,A|[B.|U, L, |AR, /y

® know and understand significant aspects of the history of the
wider world: the nature of ancient civilisations; the expansion
and dissolution of empires; characteristic features of past non-
European societies; achievements and follies of mankind

e understand historical concepts

® gain historical perspective by placing their growing knowledge
into different contexts, understanding the connections between
local, regional, national and international history

® note connections, contrasts and trends over time and develop the
appropriate use of historical terms

e the Viking and Anglo-Saxon struggle for the Kingdom of
England to the time of Edward the Confessor

Prior learning

In Lower Key Stage 2, children will have learnt:
Society and culture:

e How the seaside has changed over time.

® How toys were different for our grandparents than now.

® Why the Ancient Egyptians were significant

® How life changed from the Stone Age to the Iron Age
Trade, migration and invasion:

® How life changed from the Stone Age to the Iron Age

® The legacy of the Roman Empire.

o This period being studied comes slightly over 300 years after
the settlement by the Saxons, Angles and Jutes.

e The period of conflict and then settlement after the Romans
left Britain is known as the dark ages.

e The Viking raid on Lindisfarne was in 793 and came
approximately 350 years after the Saxons had come to settle
in England. During these 350 years, Northumbria and Mercia
had spent time as the dominant kingdom.

e The attack on the Holy Island of Lindisfarne would have
impacted on the Saxons and their religious convictions.

e The view of what the Vikings were really like has changed
dramatically throughout history from the horned helmet
wearing, vicious raiders into what we now know was a
sophisticated culture of traders and explorers.

e The prolonged conflict between the Anglo-Saxons and
Vikings changed the way England looked, and was run
politically, from breaking the country into the Danelaw and
Saxon controlled regions to the eventual unification of
England as a single nation.

Viking, Saxon, settlement, conflict, Romans, Lindisfarne,
Northumbria, Mercia, religion, traders, explorers, Danelaw,
unification

Key figures Linked texts

ARAYINAR

The Last Viking, Beowulf
Sweyn, Canute the Great

Future learning

In Key Stage 3, children will learn:

. know and understand the history of these
islands as a coherent, chronological narrative

. gain historical perspective by placing their
growing knowledge into different contexts

e Pupils should extend and deepen their
chronologically secure knowledge and
understanding of British, local and world
history, so that it provides a well-informed
context for wider learning.

Lesson sequence

Substantive concepts

Disciplinary concept

Sources and
interpretation

Chronology ﬂ 5 %
—_—

Society and s 3 Trade, migration o
Culture b and invasion

1)

Continuity and change

How do Saxon and Viking
timelines fit together? (2)

How were the Vikings viewed
by the Saxons? (3)

How should we view the
Vikings? (4)

Is King Alfred worthy of
being called Great? (6)

How did England cha;lg-e
over the course of this period
of history? (5)

What was Saxon England
like and why was it an
attractive target? (1)

Why was England an attractive target for
the Vikings? (7)




Year 5/6: Cornish language

National Curriculum objectives

Substantive knowledge

V. 0/C,/A[B,[U,L.|A|R, /y

e know and understand the history of these islands
as a coherent, chronological narrative, from the
earliest times to the present day: how people’s
lives have shaped this nation and how Britain has
influenced and been influenced by the wider world

e understand the methods of historical enquiry,
including how evidence is used rigorously to make
historical claims, and discern how and why
contrasting arguments and interpretations of the
past have been constructed

e a local history study

D Prior learning

In Lower Key Stage 2, children will have learnt:
Society and culture:

® How the seaside has changed over time / How toys were different for our
grandparents than now.

® Why the Ancient Egyptians were significant / How life changed from the
Stone Age to the Iron Age
Achievement and legacy:

® Who the greatest explorer was / The causes and consequences of the
Great Fire of London / How the railways changed Cornwall and the
world.

® Why the Cornish people rose against an English king / Why the Ancient
Egyptians were significant / The legacy of the Roman Empire / How the
Battle of Hastings changed England and Cornwall.

e Dolly Pentreath is often said to be the last person able
to speak the Cornish language. She lived in the
eighteenth century in Mousehole.

o Fishjowsters were women who laid pilchards in layers
along the cellar wall. As each row of pilchards was
completed, it was covered with a layer of salt, and on
to this another layer of pilchards was laid. This work
often went on far into the night.

e In two-part Cornish language place names, the first
usually defines the type of place, whilst the remainder
generally tells us something about it - what it is like,
or even the name of someone who lived there long,
long ago.

e William Bodinar was also a Cornish speaker in the
eighteenth century.

Century, fishjowster, cowel, lugger, pilchards, cellar,
language

Key figures Linked texts
EiTak LIRS o

Cornish myths
Dolly Pentreath, William
Bodinar

Future learning —— >

In Key Stage 3, children will learn:

know and understand the history of these islands as
a coherent, chronological narrative
gain historical perspective by placing their growing
knowledge into different contexts

. Pupils should extend and deepen their
chronologically secure knowledge and
understanding of British, local and world history,
so that it provides a well-informed context for wider
learning.

Lesson sequence

Substantive concepts

Sources and
interpretation

Chronology Q % %
e

Society and NG A Achievement and
Culture legacy

m
0

Where and when did Dolly Who was Dolly Pentreath?
Pentreath live? (1) 2)

Why was the pilchard
industry important in
Cornwall? (3)

Was Dolly the last Cornish
speaker? (4)

Is the Cornish language still
in use today? (5)

Disciplinary concept

How has the use of the Cornish language
changed over time? (6)







